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Beaufort Primary School 

Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 

2021 to 2022 academic year) funding to help improve the attainment of our 

disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 

academic year and the effect that last year’s spending of pupil premium had within our 

school.  

School overview 

Detail Data 

School name Beaufort Primary School 

Number of pupils in school  443 

Proportion (%) of pupil premium eligible pupils 22% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021-24 

Date this statement was published December 2021 

Date on which it will be reviewed Autumn 2022 

Statement authorised by Mrs Emily Ferris 

Pupil premium lead Mrs Adele Jones 

Governor / Trustee lead Mr Paul Langtree 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £114,600 

Recovery premium funding allocation this academic year £9315.00 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£56,511.56 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£180,426.56 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Beaufort, we have the intention that all pupils, irrespective of their family 

circumstances or the challenges they face, make good progress and achieve high 

attainment across all subject areas. The primary focus of our pupil premium strategy is 

to support disadvantaged pupils to achieve this goal.  

We will also consider the challenges faced by vulnerable pupils, such as those who are 

refugees, have a social worker or are Young Carers. The activity we have outlined in 

this statement is also intended to support their needs, regardless of whether they are 

disadvantaged or not. 

Quality first teaching is at the heart of our approach, with a focus on areas in which 

disadvantaged pupils require the most support. This is proven to have the greatest 

impact on closing the disadvantage attainment gap and will also benefit the non-

disadvantaged pupils in our school.  

The school has a clear vision and strategy for promoting positive mental health and 

well-being which benefits all pupils as well as disadvantaged pupils. The school 

understands the different types of emotional and mental health needs across the 

school and has systems in place to respond appropriately and works in partnership 

with other agencies and available specialist services to support emotional wellbeing 

and mental health.  

Our Pupil Premium strategy is a whole child approach and is responsive to common 

challenges and individual needs and is founded on rigorous assessment in its widest 

sense and not assumptions about the impact of disadvantage. The approaches we 

have adopted complement each other to help pupils excel.  

To ensure that we achieve our intentions, we will adopt a whole school approach in 

which all staff take responsibility for disadvantaged pupils’ outcomes and raise 

expectations of what they can achieve; ensuring that disadvantaged pupils are 

challenged in the work that they’re set and that we intervene as soon as needs are 

identified. 
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Assessments, observations, and discussions with pupils suggest disad-
vantaged pupils generally have greater difficulties with phonics than 
their peers when there is another identified need, e.g. EAL, SEND. This 
negatively impacts their development as readers.  

2 Latest internal assessments (December 2021) indicate that a signifi-
cantly higher percentage of disadvantaged pupils are working below 
age-related expectations in Maths, Reading and Writing when com-
pared with non-disadvantaged pupils.  

On entry to Reception class in the last 3 years, between 40 - 60% of our 
disadvantaged pupils arrive below age-related expectations compared 
to 20 - 40% of other pupils. This gap remains steady to the end of KS2. 

3 Assessments, observations, and discussions with pupils suggest disad-
vantaged pupils have had fewer extra-curricular educational and sport-
ing opportunities than before the pandemic, with impact on their physi-
cal and emotional health as well as wider learning.  

4 Assessments, observations, and discussions with pupils suggest disad-
vantaged Upper Key Stage 2 pupils are less secondary ready and less 
likely to be achieving at age-related expectations. 

5 Assessments (including a well-being survey), observations, and discus-
sions with pupils suggest disadvantaged pupils have a greater need of 
mental health and well-being support, especially when coupled with 
other needs. Mental health and well-being challenges particularly affect 
disadvantaged pupils, including their attainment. 

Referrals for support have markedly increased during the pandemic. 40 
pupils (15 of whom are disadvantaged) currently require additional sup-
port with social and emotional needs. 

6 Our attendance data this academic year shows that absence rates for 
disadvantaged pupils have been 4.5% higher than for non-disadvan-
taged pupils; percentages of ‘lates’ and unauthorised absences are also 
higher. Our assessments and observations indicate that absenteeism is 
negatively impacting disadvantaged pupils’ progress. 
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and 

how we will measure whether they have been achieved.  

Intended outcome Success criteria 

Improved phonics and 
reading attainment 
among disadvantaged 
pupils at the end of KS1.  

Year 1 phonics outcomes in 2024/25 show that more than 
80% of disadvantaged pupils met the expected standard. 

KS1 reading outcomes in 2024/5 show that more than 
80% of disadvantaged children met the expected standard. 

Improved Maths, Read-
ing and Writing attain-
ment among disadvan-
taged pupils at the end of 
KS1 and KS2. 

KS1 and KS2 SATs outcomes in 2024/5 show that more than 
80% of disadvantaged children met the expected standard in 
Reading, Writing and Maths. 

Attainment gap between disadvantaged and non-disadvan-
taged pupils significantly decreased. 

Improved physical and 
emotional health, as well 
as wider learning. 

A significant increase in participation in enrichment activities, 
particularly among disadvantaged pupils, including clubs, 
trips and residentials.   

 

Disadvantaged children 
leaving Year 6 in 2024/5 
are secondary ready and 
achieving at age-related 
expectations. 

Tutoring established across Upper Key Stage 2 for disadvan-
taged pupils who might not achieve desired outcome.  

Transition plans for disadvantaged pupils when needed. 

80% of disadvantaged pupils achieving at least expected in 
Reading, Writing and Maths. 

To achieve and sustain 
improved wellbeing and 
mental health for all pu-
pils in our school, partic-
ularly our disadvantaged 
pupils. 

Sustained high levels of wellbeing from 2024/25 demon-
strated by qualitative data from student voice, student and 
parent surveys and teacher observations 

All disadvantaged pupils have access to emotional health 
and well-being support and/or equipment in school if needed.   

Referrals to outside agencies are well-co-ordinated and 
timely. 

Disadvantaged pupils’ emotional and well-being better than 
at pre-pandemic levels. 

To achieve and sustain 
improved attendance for 
all pupils, particularly our 
disadvantaged pupils. 

Children and families understand the importance of regular 
school attendance in terms of achievement and progress. 

Sustained high attendance from 2024/25 demonstrated by: 

 the overall absence rate for all pupils being no more than 
4%, and there being no attendance gap between disad-
vantaged pupils and their non-disadvantaged peers. 

 the percentage of all pupils who are persistently absent 
being below 2% and the figure among disadvantaged pu-
pils being the same as their peers. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above.  

Teaching (for example, CPD, recruitment and retention) 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

ELSA and FLW training Training in approaches and 
interventions essential as there is 
extensive evidence associating 
childhood social and emotional skills 
with improved outcomes at school and 
in later life (e.g., improved academic 
performance, attitudes, behaviour and 
relationships with peers): 

EEF_Social_and_Emotional_Learning.
pdf(educationendowmentfoundation.or
g.uk) 

1, 2, 4, 5, 6 

Recruitment of additional 
part-time ELSA 

There is extensive evidence 
associating childhood social and 
emotional skills with improved 
outcomes at school and in later life 
(e.g., improved academic performance, 
attitudes, behaviour and relationships 
with peers): 

EEF_Social_and_Emotional_Learning.
pdf(educationendowmentfoundation.or
g.uk) 

1, 2, 4, 5, 6 

Purchase of assessments 
(eg STIPs, Speech and 
Language, Dyslexia, EAL) 
and/or outside agency 
support as needed for our 
disadvantaged pupils at the 
request of the Inclusion 
manager.  

Assessments can provide reliable 
insights into the specific strengths and 
weaknesses of each pupil to help 
ensure they receive the correct 
additional support with behaviour and 
learning. 

1, 2, 4 

Purchase of standardised 
diagnostic assessments.  

Training for staff to ensure 
assessments are interpreted 
and administered correctly. 

 

Standardised tests can provide reliable 
insights into the specific strengths and 
weaknesses of each pupil to help 
ensure they receive the correct 
additional support through interventions 
or teacher instruction: 

Standardised tests | Assessing and 
Monitoring Pupil Progress | Education 
Endowment Foundation | EEF 

1, 2, 4 

https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Salary for part-time Pupil 
Premium manager. 

See evidence in the rest of this section 
below. We have noted that a manager 
leading our Pupil Premium approach has 
had a very positive impact in terms of 
learning and well-being across the school. 

 

Salaries for 2 part-time 
Pupil Premium grant 
funded teaching 
assistants. 

See evidence in the rest of this section 
below. 

1, 2, 4 

Interventions led by 2 
part time Pupil Premium 
grant funded teaching 
assistants & the part 
time Pupil Premium 
manager. 

Phonics approaches have a strong 
evidence base indicating a positive impact 
on pupils, particularly from disadvantaged 
backgrounds. Targeted phonics 
interventions have been shown to be more 
effective when delivered as regular 
sessions over a period up to 12 weeks: 

Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

1 

Additional 1-1 reading 
for several pupils across 
the school both before 
school and in class. 

Tuition targeted at specific needs and 
knowledge gaps can be an effective 
method to support low attaining pupils or 
those falling behind: 

One to one tuition | EEF 
(educationendowmentfoundation.org.uk) 

Targeted deployment, where teaching as-
sistants are trained to deliver an interven-
tion to small groups or individuals has 
a positive impact: 

https://educationendowmentfounda-
tion.org.uk/education-evidence/teaching-
learning-toolkit/teaching-assistant-interven-
tions 

The average impact of reading 
comprehension strategies is an additional 
six months’ progress over the course of 
a year. Successful reading comprehension 
approaches allow activities to be carefully 
tailored to pupils’ reading capabilities, and 
involve activities and texts that provide an 
effective, but not overwhelming, challenge. 

2 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
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https://educationendowmentfoundation.org.
uk/education-evidence/teaching-learning-
toolkit/reading-comprehension-strategies 

 

In-house 1:1 tutoring for 
a pupil before the school 
day led by the Pupil 
Premium manager. 

Tuition targeted at specific needs and 
knowledge gaps can be an effective 
method to support low attaining pupils or 
those falling behind, both one-to-one: 

One to one tuition | EEF 
(educationendowmentfoundation.org.uk) 

The average impact of reading 
comprehension strategies is an additional 
six months’ progress over the course of 
a year. Successful reading comprehension 
approaches allow activities to be carefully 
tailored to pupils’ reading capabilities, and 
involve activities and texts that provide an 
effective, but not overwhelming, challenge. 

https://educationendowmentfoundation.org.
uk/education-evidence/teaching-learning-
toolkit/reading-comprehension-strategies 

2, 4 

Class support by 2 x 
part time Pupil Premium 
grant funded teaching 
assistant in Destination 
Reader or VIPER 
lessons. 

The average impact of reading 
comprehension strategies is an additional 
six months’ progress over the course of 
a year. Successful reading comprehension 
approaches allow activities to be carefully 
tailored to pupils’ reading capabilities, and 
involve activities and texts that provide an 
effective, but not overwhelming, challenge. 

https://educationendowmentfoundation.org.
uk/education-evidence/teaching-learning-
toolkit/reading-comprehension-strategies 

 

2, 4 

Class support by a part 
time Pupil Premium 
grant funded teaching 
assistant for pre & post 
teaching in Maths. 

Evidence shows that pre-teaching in Maths 
has a positive impact: 

https://www.ntu.ac.uk/__data/assets/pdf_fil
e/0041/856967/Pre-teaching-
presentation.pdf 

 

2, 4 

1-1 support by 2 x part 
time Pupil Premium 
grant funded teaching 
assistant for writing and 
letter formation. 

Targeted deployment, where teaching as-
sistants are trained to deliver an interven-
tion to small groups or individuals has 
a positive impact: 

https://educationendowmentfoundation.org.
uk/education-evidence/teaching-learning-
toolkit/teaching-assistant-interventions 

2, 4 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://www.ntu.ac.uk/__data/assets/pdf_file/0041/856967/Pre-teaching-presentation.pdf
https://www.ntu.ac.uk/__data/assets/pdf_file/0041/856967/Pre-teaching-presentation.pdf
https://www.ntu.ac.uk/__data/assets/pdf_file/0041/856967/Pre-teaching-presentation.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
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Maths tuition for KS2 
pupils – additional TA 
funded.  

Tuition targeted at specific needs and 
knowledge gaps can be an effective 
method to support low attaining pupils or 
those falling behind, both one-to-one: 

One to one tuition | EEF 
(educationendowmentfoundation.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | 
Education Endowment Foundation | EEF 

2, 4 

‘Tutor Doctor’ 
intervention.  

 KS2 pupils on a 1:1 
basis. 

Tuition targeted at specific needs and 
knowledge gaps can be an effective 
method to support low attaining pupils or 
those falling behind, both one-to-one: 

One to one tuition | EEF 
(educationendowmentfoundation.org.uk) 

 

2, 4 

Intervention resources 
and equipment for 
disadvantaged pupils 

 1, 2, 4 

 

 

 

 

 

 

 

 

 

 

 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition


 

9 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Salary for Family Link Worker It is accepted that children 
cannot learn as well or achieve 
self-actualisation without 
various needs being satisfied 
(see Maslow’s Hierarchy of 
Needs) – FLWs provide a 
crucial role in working with 
parents and carers to ensure 
the safeguarding of pupils. In 
addition, parental engagement 
can have a positive overall 
effect on attainment:  

https://educationendowmentfou
ndation.org.uk/education-
evidence/teaching-learning-
toolkit/parental-engagement 

There is extensive evidence 
associating childhood social 
and emotional skills with 
improved outcomes at school 
and in later life (e.g., improved 
academic performance, 
attitudes, behaviour and 
relationships with peers): 

EEF_Social_and_Emotional_L
earning.pdf(educationendowme
ntfoundation.org.uk) 

1, 2, 4, 5, 6  

Salaries for 2 x ELSA part-time 
delivering as needed interventions 
such as: anxiety support; emotional 
regulation; Circle of Friends ; 
friendship/social support; art and 
craft; well-being groups; Happy to be 
Me; Sleep Programme; Time for 
Caring. 

There is extensive evidence 
associating childhood social 
and emotional skills with 
improved outcomes at school 
and in later life (e.g., improved 
academic performance, 
attitudes, behaviour and 
relationships with peers): 

EEF_Social_and_Emotional_L
earning.pdf(educationendowme
ntfoundation.org.uk) 

1, 2, 4, 5, 6 

Partial salary for Attendance Officer It is generally accepted that 
there is a correlation between 
attendance at school and 
attainment. 

6 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
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Lunchtime Club Children attend on a 
need basis, some of whom are 
funded from the Pupil Premium 
grant, supported by 2 x school 
TAs/SNAs. 

We have noted that some 
disadvantaged vulnerable 
children find lunchtimes 
challenging and their well-being 
and behaviour suffers with 
consequences for theit learning 
in the afternoons. 

5 

EYFS goody bags created for 
potential disadvantaged children, 
especially those known to be in 
receipt of EY PP, starting at 
Beaufort school in September 2022. 

Parental engagement can have 
a positive overall effect and so 
we seek to engage parents 
early:  

https://educationendowmentfou
ndation.org.uk/education-
evidence/teaching-learning-
toolkit/parental-engagement 

 

1, 2, 3 

Interventions led by 3 x part time 
Pupil Premium grant funded 
teaching assistants: Lego Therapy 
and ‘Happy to be Me’. 

There is extensive evidence 
associating childhood social 
and emotional skills with 
improved outcomes at school 
and in later life (e.g., improved 
academic performance, 
attitudes, behaviour and 
relationships with peers): 

EEF_Social_and_Emotional_L
earning.pdf(educationendowme
ntfoundation.org.uk) 

5 

Breakfast Club provision offered as 
needed 

It is recognised that a good 
start to the day, helps children 
to settle and learn. 

 

Music lessons It is recognised that learning an 
instrument has been shown to 
have an impact on learning in 
other areas. See also Maslow: 
esteem needs and self-
actualisation. 

3 

Extra-curricular clubs and school 
trips. 

Disadvantaged children do not 
always have the same access 
to clubs, school trips and 
visitors because of lack of 
money. See also Maslow: 
esteem needs & self-
actualisation. 

3 

Access to Transition It is recognised that transition to 
secondary school is a 
significant change for children, 
perhaps more so for some 
disadvantaged children. 

4 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
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Milk for FSM children on parental 
request. 

See Maslow: physiological 
needs. 

4 

Contingency fund for acute issues. 

 

Based on our experiences and 
those of similar schools to ours, 
we have identified a need to set 
a small amount of funding aside 
to respond quickly to needs that 
have not yet been identified. 

1-6 
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year. 

Our internal assessments during 2020/21 suggested that the performance of disadvan-

taged pupils was lower than in previous years in key areas of the curriculum.  

Our assessment of the reasons for these outcomes points primarily to Covid-19 impact, 

which disrupted all areas of the curriculum. As evidenced in schools across the coun-

try, school closure was most detrimental to our disadvantaged pupils, and they were 

not able to benefit from our pupil premium funded improvements to teaching and tar-

geted interventions to the degree we had intended. The impact was mitigated by our 

resolution to maintain a high quality curriculum, including during periods of partial clo-

sure, which was aided by use of online resources, the utilisation of an online learning 

platform and a great effort to encourage disadvantaged pupils to attend school through 

the times of school closure. 

Inevitably, overall attendance in 2020/21 was lower than in the year preceding the pan-

demic. At times when all pupils were expected to attend school, absence among disad-

vantaged pupils was higher than their peers and this is why attendance is a focus of 

our current plan.      

Our assessments and observations indicated that pupil behaviour, wellbeing and men-

tal health were significantly impacted last year, primarily due to COVID-19-related is-

sues. The impact was particularly acute for disadvantaged pupils. We used pupil pre-

mium funding to provide wellbeing support for all pupils, and targeted interventions 

where required. We are building on that approach with the activities detailed in this 

plan. 
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Further information  

Additional activity 

Our pupil premium strategy will be supplemented by additional activity that is not being 

funded by pupil premium or recovery premium. That will include:  

 producing a revised curriculum based on blocks of learning tailored to the needs 

and interests of our children. 

 offering a wide range of high-quality extracurricular activities to boost wellbeing, 

behaviour, attendance, and aspiration. Activities will focus on building life skills 

such as confidence, resilience, and socialising. Disadvantaged pupils will be en-

couraged and supported to participate. 

 


